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FOREWORD 

I am very pleased to authorize this new curriculum guide for 
Art in Grades 1-6. I wish to thank the members of the Work ing 
Committee and other individuals throughout the Province who 
were involved in its preparation. 

It is hoped that the guide will help classroom teachers to 
provide a sound Art programme for their students and so produce 
a significant improvement in the quality of Art education in our 
primary and elementary grades. 

LYNN VERGE 
Minister of Education 
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Introduction 

It is appropriate that a new Curriculum Guide for Art in the 
Primary and Elementary schools should be issued at the 
beginning of a new and promising decade for our Province. 
Throughout our society there is a renewed emphasis and focus 
on the arts and their important role in both our cultural past and 
our developing future. In recent years we have seen the growth of 
a vital and diverse arts community which has found a strong 
place within our provincial life and which has raised pub lic 
awareness of our own unique culture as well as broadening our 
appreciation of the arts as an important human endeavour. An 
increased and renewed emphasis on the visual arts within our 
schools is therefore both timely and important. 

As we look to the future it becomes apparent that we face 
great change and rapid development which may have irrevers ib le 

effects on our society and on our culture . It a lso becomes clear 
that we will have need for citizens who are aware of the ir cu ltura l 
her itage and who are critically and creat ively prepared to meet 
the future. With in such a context it is clear that the educat iona l 
community at all levels must mainta in and increase its com­
mitment to prov id ing a meaningfu l education in the visua l arts to 
all students. Through such an education we can hope to prepare 
students to meet the challenge of the contemporary world of 
television , advert ising , designed objects, and art forms, in wh ich 
they live. Through Art Education we can help to prepare them to 
enter their world as informed, appreciat ive , creative and critica l 
participants w ith the knowledge, ab i l ity and mot ivat ion to take 
part in the cultural growth of our society. 
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The Purpose of Art Education 
Art Education within the public school system aims at the 

development in all students of perceptual awareness and visual 
literacy, creative intelligence, thinking and communication 
skills, and the sensitivity, confidence and ability to examine 
themselves and their world with confidence, appreciation, un­
derstanding and involvement. Art Education in our schools is 
best defined by the particular aims it seeks to achieve: 

....-------------Aims for Art Education · 1·6 ---------___, 

To promote: 

1. The visual awareness and perceptual sensitivity of the child to both the natural and the 
man-made environment. 

2. The acquisition of knowledge and experience of design (its elements and principles) and 
how design works in shaping our environment and the functional and aesthetic objects in 
it. 

3. Opportunities for acquiring technical knowledge and skills in the use of tools, materials, 
and processes for art expression. 

4. Understanding and appreciation of the visual environment in which we live, and a sense of 
responsi bi I ity for it. 

5. A recognition of the role of Art in human cultures- past and present. 

6. The development of skills of appreciation in assessing the art and artifacts of con­
temporary and past societies. 
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From Aims to Action 
The following chart has been included to aid teachers in understanding how the Aims are translated into action (i.e., 

Programme Components) and into objectives for student growth: 

AIMS 
1. Visual Awareness 

2. Design Knowledge 

3. Technical Knowledge 
and Experience 

4. Knowledge of and 
Responsibility for the 
Environment 

5. Historical and 
Cultural Knowledge 

6. Skills of 
Appreciation 

PROGRAMME 
COMPONENT 
Learning to See 

Learning to Design 

Creating Art 

Art and Environment 

Understanding Art 
& Culture 

Present in all 
Programme Com-
ponents 

OBJECTIVES FOR STUDENT GROWTH 

LEVEL ONE 
-identify similaritie::. 
and differences in 
the visual environ-
ment and in visual forms 
they and others create. 

-identify similarities 
and differences in 
line, color, form, 
texture and value. 

-select and use sim-
pie tools and materials. 

- know how to affect 
appearance of class-
room and home, to ex-
hibit a sense of re-
sponsibility for the 
aesthetic qual ity of 
these spaces, and for 
others who also use them. 

-identify familiar sub-
ject matter even though 
treated differently in 
style. 

- identify art forms 
which they like and 
dislike and tell why. 

(the student should be able to:) 

LEVEL TWO 
-increase their aware· 
ness of the visual 
world and describe 
details of forms they 
see. 

- identify how line, 
color, form, texture, 
and value work to-
gether to create 
variety, order, mean-
ing and to express 
feelings. 

-experiment with a va-
riety of tools and ma-
teria ls to create forms. 

-discuss t he quality 
of their work and play 
spaces. 

-recognize familiar 
subject matter and the 
different manners in 
which it is treated 
in different times and 
places. 

-explore how design 
influences their own 
responses to art forms. 

LEVEL THREE 
- use their vi sual sen-
sitivity to analyse forms 
and to create their own. 

-use principles of de-
sign to analyse forms in 
their own work and in the 
visual wor ld. 

-recognize and explain how 
artists have used different 
tools and materials to 
create visual forms. 

-know how to affect the ap-
pearance of the landscape 
surrounding home and 
school , and demonstrate 
a responsibi li ty for im-
proving these surroundings 
for themselves and for 
others. 

-recognize similarities and 
differences in style in 
the same categories of art 
products. 

-relate form to purpose in 
man-made forms. 

- use the ir knowledge of 
design as a basis to ex-
plain their responses to 
art forms and to other 
visual forms. 
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A Guide to Children's Growth in Art 
The following chart is submitted as a general guide to children 's growth . Age designations are flexible at both ends of 
the range , because children, being unique, never develop according to sharply defined stages. Art Educators have, however, 
observed a developmental progression which can be of some help in planning an art programme. 

LEVEL I (AGES 5·7), (GRADES 1·2) LEVEL II (AGES 7·9), (GRADES 3·4) LEVEL Ill (AGES 10·12), (GRADES 5·6) 

PERCEIVING -focusses attention on one as· - is concerned w1th c lass ify ing - g1ves more evidence of g reater 
pect of a situation at a time objects eff iciency at analyzing own 
-perceives 1mages -is concerned w ith the rea l, work visua lly 
-can perceive length immediate and concrete - is becom ing increasing ly aware 
-has some knowledge of distance -becomes aware of proxim ity of rea l and natura l world 
-does not understand over· separation , enclosure, con- - becomes more concerned w it h 
lapping ti nuity and order ang le of view 

-sees objects as wholes (angle -shows more interest in supporti ng 
of view not important) deta il 
-sees more detail s 

KNOWING -names tools and materials -attempts to order objects -understands re lat ionshi ps 
-can name most bas ic colors -shows a growing interest in between objects 
-finds interest in language family or c lass of objects as 
as a new way of thinking an extens ion of naming -can classify, probably can explain 

- shows evidence that percept ion relationships, point out s im i· 
and knowing are c losely re lated . larit ies and dif ferences 

CHOOSING - makes choices between ob- - chooses on bas is of personal -may be able to interpret , though 
jects on the basis of per· preferences, and can exp lain the choices are li kely to be based on 
sonalliking . reasons for the preference. associative or subject ive cr iteria 

WORKING - shows interest in manipulating -will group objects with size - is competent in man ipulating 
tools and mediums such as re lationships due to sense of the basic materials and tools 
crayons, brushes and clay . personal importance -becomes conscious of greater 
- takes ideas for expression -wil l differentiate more but color var iat ion 
from personal experience sti l l simplifies from memory - overlaps forms 
-usually outlines and then rather than actual observations. -becomes invo lved in expressi ng 
fills in paintings -organizes pictures that may in· emotional relat ionships 
- often places objects random- elude base l ines. x-rays, fo ld -beg ins to use rud imentary, 
lyon the paper, frequent ly over, aerial view, etc. three dimensional princip les 
1n unrelated fashion -is highly invo lved in us1ng -has an increased fee li ng of de-
-concentrates on completing co lor that represents a per· tail wh ich often results in in-
one object at a t1me sonal version of rea lity. creased stiffness of figu res and 
-uses color arbitrari ly -mod ifies symbols as awareness objects. 
-displays a high and is increased. 
spontaneous level of 
creativity 
-begins to use indiv idual 
symbols for familiar things. 
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Emphasis in Implementing the Programme 

Resources for Teaching and Learning 
There are many resources at the teacher's disposal which may 

serve to accomplish the aims and goals of the Art Programme. 
Such resources may be grouped into three categories: 

a) Content Resources (Art-specific knowledge) 
b) Process Resources (Art-specific processes) 
c) Material Resources (materials for creating art forms) 

Traditionally, these resources have been viewed as the major 
focus of the Primary and Elementary Programme, and have 

Knowledge of: 
Content Resources 
-line 
-drawing 
-color 
-form 
-texture 
- principles of design 
- work of artists 
-art as part of culture 

gained dominance over the very goals they seek to accomplish. 
It therefore should be remembered that resources in all three 
a;eas are rr:eans for teaching and learning as well as ends in 
themselves, and that major emphasis should be placed on what 
can be learned through the exploration of such resources rather 
than simply on what can be learned about them. They shou ld be 
continually applied and related to what one learns about oneself, 
about others, and about the world in which we live. 

In the same way, the child should be encouraged to view such 
resources as tools for learning, rather than simply "things to do". 
They are means for exploring the world around us. 

I Seeing, 

Thinking, 

Responding, 
etc. The Cultural Environment 

THE CHILD 
SHOULD BE 
PROVIDED WITH 

Experience in: 
Process Resources 
-painting 

AS A MEANS 
FOR The Physical Environment 
EXPLORING 

AND AS A MEANS FOR 
DEVELOPMENT SKILLS 
IN: 

Creating, 

Appreciating, 
-crafts 
-printmaking 
-sculpture 

The Personal Environment 
Communicating.\ 

-media 
- etc. 

Exploration with: 
Material Resources 
paints 
-drawing tools 
-found materials 
-clay 
-paper 
-fabric 
- etc. 
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How Much Art Should I Teach? 
(Time Allotments and Integration) 

At the very least, the teacher should set aside one hour per 
week in which to focus exclusively on the Art Programme. At the 
same time, it is important for teachers to see the curriculum for 
any one grade level as a series of related experiences in which 
each component part contributes to the whole. Each " subject 
area" has an essential contribution to make and Art is no d if ­
ferent in this regard. For the classroom teacher who is respon­
sible for a large number of subjects it is often difficu lt to 
establish this " unity" and integration becomes a necessary as 
well as desirable method for retaining the emphasis on the 
whole, while giving all the parts their due. Many teachers find Art . 
like Language, a strong link and valuable tool for making con­
nections between their subjects, and thereby provid ing their 
students with a more unified and less fragmented curriculum . 
The cross-fertilization of ideas, concepts, and activities should 
be " two-way traffic " and teachers will find many avenues for 
reinforcing language, science or math learning in the course of 
an Art lesson, just as they will find many opportun ities to in­
tegrate Art learning into other subject areas. 

The art learnings , activities, and experiences of the child 
should also be integrated with the experience of the ch i ld 's 
everyday life outside of the classroom. This should present the 
teacher with numerous links with the Art experiences she 
organizes for her students. There is a vast difference between 
integration and injection and teachers should avoid. if possible, 
simply using art-type activities to enhance the interest level in 
some other subject . For example. injecting a drawing exercise 
into a language arts lesson, eg .. " Draw the cat in the story " . does 

little to increase the ch i ld 's visual awareness or drawing 
development UNLESS as much emphasis is g iven to the in ­
vestigation of the art learning as to the language arts learning . 
Rather than " Draw the cat from the story" then, the teacher cou ld 
fo l low more beneficial lines of quest ioning ... i.e., " What did the 
story tell us about the cat? Did it tell you what the cat looked 
l ike? Could you include enough detai ls in a drawing to show me 
the cat that was in the story? Do all cats look the same? How are 
they different? Let 's look at some pictures of cats and see how 
they look different, in color, in size, in shape, in markings ... Now, 
write a story about a cat you wou ld like to draw. Give me enough 
information, w ith lots of words that te ll me what it looks like .. . 
and then , go back and read your story, and draw you r cat ... " 
Discussion and question ing are perhaps the two most important 
aspects of art instruction which are neg lected . The basis for true 
integration is the ut ili zation of different viewpoints or formats to 
examine or invest igate some aspects of the wof ld; in this case, 
the cat. The child learns about the cat , about descript ive words, 
about words which conj ure up visual images or informat ion , 
about drawing to include detai l, and about observat ion w ith a 
careful eye. Such potential would be unexploited by simp ly 
saying, " let's draw the cat in the story". 

Integration serves to reinforce and relate the chi ld 's learn ing. 
Since the art programme is ult imate ly aimed at learn ing about 
the self, the physica l environment , and t he cu ltural environme nt 
... it shares these broad areas of focus with other subjects in the 
curricu lum. It is at this basic level that integration shou ld take 
place. 
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Methodology 
Just as each child learns in an individual and unique manner, 

so teachers employ personal and often very different approaches 
to teaching. Methodology is rarely a matter which anyone can 
prescribe: what works for one teacher may not work for another. 
There is no one way to present a lesson,. or introducP. a unit, or 
motivate students in Art, any more than in any other subject area. 

This section then , will attempt to provide some guidelines and 
suggestions for methodology to the classrom teachers. The 
suggested strategies outlined here seem to hold the most 
promise for achieving the objectives and aims of the programme. 
Classroom teachers should experiment, explore and develop 
their own approach to these strategies. 

Inquiry· Discovery 
An inquiry-discovery approach to art learning provides a 

number of advantages both to the teacher, and to the learner. It 
emphasizes that something is to be learned, or discovered or 
investigated, and it leaves the student room to arrive at their own 
solutions through making decisions and utilizing previous ex­
periences and knowledge. The project orientation of art 
programmes (e.g., making paper plate easter bunnies) has in the 
past led many teachers and students to assume that Art equals 
product. Such an attitude is in contradiction to the stated aims 
and objectives, and thus the exclusive use of a project approach 
to the art programme should be avoided and replaced. 

The risks with a narrow project approach are: (a) it over­
emphasizes the making of an end product, (b) it leaves the child 
with no challenge, room for experimentation, or opportunity for 
expression, and (c) it inhibits the teachers ability to evaluate the 
learning process. 

An inquiry-discovery approach serves all parties in a more 
positive manner, and the student most of all. It is a way of ap­
proaching teaching which leaves room for learning; by leaving 
questions unanswered, directing student energies into finding 
out, meeting challenges, and making decisions. Every project 
ever used in an art programme could be re-phrased or re­
presented as a problem. For example: 

INSTEAD OF: 

YOU MIGHT SAY: 

Let's make a pumpkin this way ... 

... how can we make something round? 
really round, or that just looks round .... 
let's look at this pumpkin ... what else can 
you see or make that has the same shape? 
Can you show me on paper, with scissors, 
using a paper bag or clay? 

INSTEAD OF: 

YOU MIGHT SAY: 

Today we are going to make an Easter 
Bunny out of paper plates ... 

... Have you ever seen a rabbit? What are 
some words that describe the way it 
looks? Is i t soft? furry? sleek? ... how 
might we draw it to give our picture those 
qualities? If we made it out of fabric glued 
down what kind would we use? or if we 
use paper, would we use tin foil? why not? 
See if you can make the rabbit a fri end 
which will look as soft as it does ... 

The teacher should present students with opportunities to 
learn and to apply that learning in an on-going and developing 
manner. A series of unrelated projects in which the only ob­
jective is to make a product in a specific way, does not leave 
room for individual ideas to be developed by the child, for ex­
perimentation, nor for application of previous learnings. If thirty 
students are making the same bunny in the same way, the op­
portunity for learning from their peers and learning to respect, 
and enjoy individual differences, is extremely limited. By saying, 
"Design a vehicle of transportation for outer space" instead of 
"today we are going to make a rocket out of cardboard tubing" 
the opportunities for learning are highly increased . Each chi ld 
will approach the problem in a somewhat different manner: some 
may be more concerned with how it is propel led , others with its 
visual appearance, and still others with the materials they are 
using to make it. Thirty different "solutions" will appear, and the 
teacher has a greatly increased base for encourag ing students to 
learn from each other's ideas, to notice different uses of 
materials and techniques, and to discuss the success of the 
solutions or responses to the problem. 



Designing Problems for Inquiry 

Activities or problems can be drawn from other subject areas 
with ease, and from previous art experiences . They can be 
focussed primarily on materials, or concepts, or themes, or 
processes. (e.g., materials - let's find out how many ways we can 
change the shape of this cardboard box? ... concepts - let's go 
outdoors and see how many different kinds of l ines we can find 
and what meaning they suggest ... themes- let's show each other 
something about our family ... processes - how do you think your 
self-portrait would change if it was a painting instead of a 
drawing? Let's find out and then compare them ... ). 

Essentially , then, an inquiry-d iscovery methodology is one 
which places its primary emphasis on INQUIRY AND IN­
VESTIGATION rather than on the project made by the child. The 
product is the result of experimentation , of a learning process, 
and it is the learning which holds the most importance. 

Art activities need not be designed to guarantee the 
production of an art form by the student. If an inquiry-discovery 
approach IS utilized a much greater range and variety of activities 
suggest themselves to the teacher. Scavenger hunts for line or 
color or texture may produce only written lists, or pi les of scrap 
materials, or verbal reports, but are valid and important learning 
opportunities for the child. Looking at and for things in the world 
around us may not produce paintings or drawings, but it does 
give children the opportunity to observe carefully and discuss 
what they see. Field trips, writ1ng stories about paint ings, 
collecting things, looking through m icroscopes and telescopes , 
writing a letter to an artist , or interviewing the family about what 
they like in a painting ... are all meaningful and relevant art ac­
tivities and should be employed along with those act ivities which 
produce an art form. 

Language in the Art Programme 

Language plays an important and VItal role 1n all curncu1ar 
subjects, and it should not be neglected in the Art Programme . 
Students will need an appropriate vocabulary if they are to grow 
comfortable with the visual world, and with their own ex­
periences in looking at and producing art forms. They should be 
introduced to such vocabulary as a matter of course and should 
be encouraged to use it in their discussions of their own work 
and in looking at and talking about the visual objects around 
them, and in written assignments. Art learning can contribute to 
a child 's overall language development and language enhances 
the child's ability to understand the visual world and the con­
cepts and experiences of the Art Programme. (A specific list of 
vocabulary may be found in the Section on Implementing the 
Programme, page 43.) 

Discussion and Dialogue 
Art learning does not automatically occur through the 

manipulation of a few paints or crayons. It requires careful in­
struction by the teacher. This instruction is especially effective 
through discussion and dialogue: by talking about the child's art. 
and engaging students in a dialogue about their own work, the 

work of their classmates , the concepts they have learned , thei r 
use of them in their own work, and about art in the personal , 
physical, and cultural environment. The teacher should con­
stantly be asking questions which will promote awareness and 
understanding of art in all these contexts. A lesson on line or 
color, or on techn iques, should be introduced in relation to 
previous lessons, and should be followed up by discussing the 
learning , and by reference to it in later situations where it is 
appropriate. For example, a lesson introducing children to the 
variety of line in nature, should be followed up with discussion 
on what line is for, how it may be used by man , how it might be 
interesting to introduce a number of different lines into a drawing 
of trees the child may be doing , etc. The spiral nature of art 
learning, and the grow ing sophistication of students in utilizing a 
li m ited number of elements at increasingly complex levels, 
provides a basis for constant cross-reference and re inforcement 
of previous experiences and skills. Discussion and dialogue 
provide students with opportunities to make use of such lear­
nings and to develop thinking and speaking skills so often 
neglected in the make-and-do approach of so many art 
programmes. 
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