
I 
I , 
I 
I 

' 
' IJ 
Ill 

' II 
II 
II 
II 
II 
II 
I , 
I 

NL- French (Immersion) 

Elementary French Immersion Language Guide 

L'lmmersion a l'elementaire: guide langagier 

Janu ary 1994 





I I 
I , 
I 
I 
I 
I 
II 

• ... 
• • II 
II 
111 
II 
II 
II, 
l11 



I 
I , 
I 
I 
I 
I 
I 

• 
• • • • 
II 
II 
II 
II ., 
II 

TABLE OF CONTENTS 

CHAPTER 1- French Immersion: An Overview I 1 
1.1 T he Goals and Obj ectives of this Guide 

1.2 

1.3 
1.4 

1.5 

His torical Perspecti ve 

Fre nch Imme rsion in N ew foundla nd 

Researc h a nd Fre nch Imme rs ion 

Goa ls o f E lementary Frenc h Immersion 

CHAPTER 2 -The Elementary French Immersion Program I 5 
2. 1 Cha racteristi cs and Developm ent of theE leme ntary Child 

2.2 The N a ture o f La ng uage a nd Language Learning 
2.3 Seco nd Lang uage L earning a nd the E lementary Child 

2.4 Respo nding to th e N eeds o f the E lementary Frenc h Imm ersion C h ild 

CHAPTER 3- The French Immersion Environment I 10 
3. 1 C reating a n Acti vity-Orie nted , Stude nt-Cente red C lassroom 

3.2 The French Im mers ion Teache r 

3.3 Organizing fo r Instmc tion 

3.4 Pl a nning a nd Timeta bling 

3.5 Learning Centres 

3.6 Communicati ve Compete nce and La nguage D evelo pment 

3. 7 C reating a Fre nc h Amb iance 

3.8 Integratio n of Cultura l Concepts 

CHAPTER 4 - Instructional Approaches I 17 
4. I Who le La nguage in Fre nc h Im me rs ion 
4 .2 C reating a W ho le L ang uage E nvi ro nme nt 

4 .3 A n Experience- Based Approach 

4.4 G ro uping 

4 .5 Language Across the C urri culum 

4 .6 Resource-Based Learn ing 

4 .7 The D evelopm ent of Thinking S kill s 

4.8 Media as Instructional Tools 
4.9 Drama as an Instructio nal Techniq ue 

CHAPTER 5 - Language Development I 29 
5 . I Introd uc tion 

5.2 The Preventio n, Detection and Correction o f Erro rs 

5.3 Genera l Lang uage Education 
5.4 Ora l Lang uage Develo pme nt 

5.4. 1 O ral Lang uage: An Overview 

lll 



I 
I , 
I 
I 
I 
I 

• • 
lit 
• • 
II 
II 
II 
II 
II , 

5.5 

5.6 

5.7 

5.4.2 
5.4.3 
5.4.4 

5.4.5 
5.4.6 

5.4.7 
5.4.8 
Reading 
5.5 .1 

5.5.2 
5 .5.3 
5.5.4 
5.5.5 
5.5.6 
5.5 .7 

5.5.8 
Writing 

5.6 .1 
5.6.2 
5.6.3 
5.6.4 

5.6.5 
5.6.6 
5.6.7 
5.6.8 

The D evelopm ent of Listening Skill s 
The Developm ent of Oral Comprehension Skills 
Planning fo r Listening Skill D evelopment 

The Listening Centre 
Questio ning Techniques and Oral Language Development 
The Process and Development of Ora l Produc tion Skills 
Evaluation of Oral Language Development 

R eading: An Overview 

Types o f R eading 
Selecting Readin g Materia ls 
Types of Print Resources/Mate ria Is 
Reading Strategies and Tec hniques 
Sk ill D evelopment 
Research Proj ec ts 
Evaluation 

Writing : An Overvi ew 

Types of Writing 
F ramework and Guiding Principl es 
Writing Process 
Writing Ac tivi ties 

Role of Teacher-Student Conferences 
G rammar 
Spell ing 

5.6 .9 Punc tuat io n 
5 .6. 1 0 Evalua tion 
T he Teach ing o f Eng lish to Frenc h Imm ers ion Students 

5.7 .1 Wh o T eaches the Engli sh L anguage A rts Progra m? 
5.7.2 Transfers and Interferences Between E ng lish and French 
5 .7.3 Organiz ing and Planning for Inst ruction 
5.7.4 T echniques and Ac tivities for English L ang uage Arts 
5.7.5 Evaluation 

CHAPTER 6 - Evaluation I 57 
6.1 
6.2 

6.3 
6.4 

Evaluatio n and the Teaching/Learning Process 
Techniques for Evaluation of Language Development 

Evalua tio n of the Learning Environment 
Self-Evaluation by Teachers 

CHAPTER 7 - Parents as Partners I 61 
7. 1 
7.2 
7.3 

The Ho me and Schoo l Pa rtne rsh ips 
Communicating with Parents 
Invo lv in g Paren ts 

lV 



I 
I , 
I 
I 
I 
I 

• • 
lit 
• • 
II 
u 
II 
II 
II ., 
II 

CHAPTER 8 - Other Important Issues I 65 
8.1 Responding to Special Needs in French Immersion 
8.2 Multi grading 
8.3 District Resource Persons 
8.4 Transferring Out of French Immersion 

BIBLIOGRAPHY I 71 

APPENDICES I 81 

A. Learning Centres 
B. Cultural Activities by Month 
C. Grouping 
D. Examples ofThemes 
E. Language Skills Development 
F. L'Exploitation du roman 
G. Samples of Children's Writings 
H. Sample Checklists (Shared Reading/ Writing Sessions) 
I. Evaluation 
J. Resource Materials - Ressources 
K. Adresses utiles 

v 





I 
I , 
I 
I 
I 
II 
I 

• 
-­• • • 
II 
II 
II 
II ., 
II 

2. "Early Immersion is a program from 
Kindergarten to Level3 , beginning at the 
Kindergarten level with approximately 
100 percent of instruction in French. 
With the introduction of Language Arts 
and other subjects in English, the 
percentage of instructional time in French 
decreases somewhat as students progress 
through the varying grade levels." (p.3 7) 

This Report also proposes the following 
objectives for Early Immersion programs: 

a) pupi ls should be able to participate 
easily in conversation; 

b) pupils should be able to take further 
education with French as the 
language of instruction at the college 
or university level - that is, 
understand lectures, write papers, 
and take part in class discussion; 

c) pupils should be able to function well 
in a French environment and, if 
desired, accept employment using 
French as the working language; 

d) pupils should be able to understand 
and appreciate the emotional 
attitudes and commonly held values 
of members of both official language 
communities. 

The most distinctive feature of immersion 
programs, then, is that the second language 
is used to teach regular academic subjects, 
such as Mathematics and Science, as well as 
Language Arts. Immersion teachers teach 
regular school subjects in French much as 
they would if their students were native 
speakers of the language. Instruction in 
French grammar is more typical of a native 
language approach than of a second language 
approach. 

According to the Canadian Association of 
Immersion Teachers (CAIT) immersion 

- --------- - - - ---

2 

education is "a second-language learning 
situation located at the intersection of 
teaching the Mother Tongue and the Second 
Language" (translation). In immersion 
classes, the teacher tries to create the same 
kinds of conditions that are thought to exist 
during first language acquisition. Emphasis 
is placed on creating in the students a desire 
to learn the language in order to engage in 
meaningful and interesting communication. 

1.4 RESEARCH AND FRENCH 
IMMERSION 

Systematic evaluations of immersion 
programs have been ongoing since the 
inception of the first immersion program in 
1965-66. TI1at St. Lambert Experiment was 
evaluated by W.E. Lambert and G.R. Tucker 
of the Department of Psychology, McGill 
University, who created a model of 
evaluative research that has been followed in 
subsequent evaluations of immersion 
programs. (See Lambert and Tucker, 1972) . 

As early as 1973, a defmite pattern of 
results became clear, confirming the findings 
from the St. Lambert Experiment. Among 
the findings of the extensive research 
conducted on early immersion programs 
across Canada are the following: 

1) students in French immersion develop a 
higher level of competence in French 
than is generally attainable through 
conventional Core French instruction. In 
particular, it has been found that 
immersion students are most likely to 
perform as well as francophone students 
on tests of listening and reading 
comprehension (Lambert and Tucker, 
1972; Swain and Lapkin, 1982); 

2) students in French immersion develop 
more positive attitudes towards 
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francophones and the French language 
than do children in regular English 
stream programs; 

3) students in early irrunersion programs 
experience temporary lags in some 
aspects of English language ski lls until 
formal instruction in English is 
introduced. Once English Language Arts 
are introduced, however, immersion 
students transfer language skills from 
French to English, catching up very 
rapidly with children in regular English 
stream programs. By the end of Grade 6, 
immersion students usually perform as 
well as, or better than children in regular 
English programs. The temporary lag 
found in English literacy skills (reading 
comprehension, spelling and written 
vocabulary) may be due to lack of formal 
training. In Grades l and 2, aural/oral 
language ski lls (listening comprehension, 
oral production and oral vocabulary 
skills) of immersion students have been 
found to be on par with or even more 
developed than those of students in the 
regular English stream (Genesee, Tucker 
and Lambert, 1975); 

4) standardized testing done in the areas of 
Mathematics, Science, History and 
Geography has shown that students in 
early irru11ersion have tended to perform 
as well as comparison groups in these 
school subjects (Genesee, 1987). In 
addition, they are able to transfer their 
knowledge fi·om one language to the 
other; 

5) there has been no evidence that 
immersion students suffer any negative 
effects on their intellectual or creative 
development as a result of their schooling 
in French. 

Immersion education, then, has proven to 
be a viable alternative to regular school 
programs. The extensive evaluation and 
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research conducted to date has shown that it 
does indeed provide students with functional 
bilingualism. According to Genesee ( 1987), 
immersion has shown itself to be an effective 
fonn of second language education for 
students with diverse learner characteristics 
and from different kinds of communities. 

After so many years of evaluation and 
research directed solely at proving that 
French inm1ersion programs do not have any 
detrimental effect on students, research is 
now changing its focus. Instead of looking 
solely at the product or outcomes of 
immersion education, a number of 
researchers are now taking a process­
oriented approach, to study teaching 
practices for French immersion. They are 
observing the differences between classroom 
processes in French immersion, Core French, 
French as a first language and even regular 
English classes in an attempt to formulate a 
French immersion methodology. The 
precise nature of language use by teachers 
and students is also the subject of a number 
of new research projects. 

1.5 GOALS OF ELEMENTARY 
FRENCH IMMERSION 

As already stated, the Elementary French 
Immersion program in this province is 
guided by the Aims of Public Education for 
Newfoundland and Labrador (1984). As 
such, the program is concerned with the 
spiritual, moral, intellectual, emotional, 
physical and social development of the 
individual as well as with the needs of the 
society of which he/she is a member. 

As outlined in the Aims of Public 
Education, it is the school's mandate to 
provide students with the opportunities and 
guidance necessary to attain their fullest and 
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best development as private individuals and 
as members of human society. The literacy 
goals of our education system are equally 
applicable to Elementary French immersion. 
Upon completion of the French immersion 
program, K-12, students should be able to 
function well in a bilingual society, usually 
requiring an orientation period. 

Although a language-saturated 
environment is essential to the successful 
French immersion program, language 
competence is not the sole objective. Skill 
and competence in each and every subject 
area of the elementary curriculum are 
desired. Mathematics, Science, Social 
Studies, Health, Art, Music, Physical 
Education, Family Life and Religion are all 
integral and essential components of the 
program. Regular reference to subject area 
curriculum guides, and long and short tenn 
planning to meet curriculum objectives, are 
of utmost importance. 

By defmition, the French immersion 
program places importance on the 
development of language skills - both French 
and English. A whole language approach to 
language acquisition is employed, ensuring 
an environment 1ich in meaningful learning 
expe1iences based on student needs. 

Effective learning of a second language 
necessitates the understanding and 
appreciation of the cultural beliefs, customs 
and values expressed by members of that 
language group. In keeping with this, the 
Elementary French Immersion program 
continues to build on the knowledge of 
French culture introduced in the Primary 
program. The Elementary program 
continues to introduce students to French 
culture through stories and games, as well as 
through activities associated with special 
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holidays and events celebrated by 
francophone peoples. It is hoped that 
students will also gain an appreciation of 
their own unique cultural heritage through 
comparison and contrast. 

The Elementary French Immersion 
program is designed to meet the individual 
needs and interests of the students in all 
areas of the curriculum, while providing a 
solid foundation for the understanding and 
appreciation of the bilinguaVmulticultural 
nature of our Canadian society. 
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2.1 CHARACTERISTICS AND 
DEVELOPMENT OF THE 
ELEMENTARY CHILD 

Elementary children are able to learn to 
manipulate their experiences and to establish 
relationships. They can approximate 
outcomes, and, through trial and error, fmd 
solutions to problems. At the same time they 
are developing their own specific interests, 
sense of hwnour and feeling of place in the 
world around them. 

Intellectually, elementary chi ldren are 
curious and impatient to leam. Increasingly 
they are using old or previously acquired 
knowledge in new learning situations. They 
question beliefs and attitudes. They devise 
their own problem-solving strategies and 
This occurs naturally when a child is 
acquiring the mother tongue, but must be 
provided for in the L2 classroom. Many new 
experiences are avai lable to the student in the 
AC program, and these serve to generate the 
referential and conununicative language. At 
the same time, cognitive knowledge is being 
acquired and is linked to linguistic 
expression. 

She offers the following rationale: 

• children know far more language than 
they exhibit in response to classroom 
drills; 

• they are more motivated to learn; 
• it (the AC classroom) provides a non­

threatening atmosphere which permits 
physical movement during class time; 
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techniques. Their interests broaden and they 
sense a greater responsibility for their own 
learning. 

Judicious use of an activity-centred (A C) 
approach (where subject matter is presented 
using themes and where students are involved 
in hands-on experiences) best reflects these 
developmental characteristics. This is 
supported by Stevens ( 1983) who states: 

In an AC program, each person acts on 
the environment to obtain knowledge. 
This is an application of Piagetian 
theory to L2 learning. Piaget (1975) 
emphasized that children must operate 
on their own environments so as to 
build personal sets of meanings from 
expenence. 

• it (the AC class) provides for the 
acceptance of "creative mistakes", with 
practice, i.e. "the use of language in 
numerous situations where meaning is 
important and where opportunity exits for 
students to develop confidence in their 
ability to cope with the language"; 

• it supports ego development through 
decision making and organizing material; 

• learners receive feedback by interaction 
with peers, teachers and others on their 
product or perfom1ance; 

• students take responsibility for their own 
learning; 

• it can be incorporated into the curriculum 
on a regular basis. 

In language development, cruldren are 
strengthening their abilities in listening, 
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speaking, reading and writing. They are 
demonstrating an increasing need to extend 
their comprehension of spoken French. TI1ey 
are learning to listen critically and 
appreciatively to stories, plays, songs and 
poems. They benefit greatly from regular 
exposure to a variety of native speakers in 
authentic language situations through 
resource people, films, videos or cassettes. 

Elementary children should use more 
complex sentences and demonstrate greater 
self-conection. They should have increased 
opportunities to debate and discuss issues of 
interest to them. 

Elementary children's reading is 
improving in speed, complexity and 
comprehension. Regular exposure to a 
variety of literary genres and authors will 
give children a critical appreciation for the 
written language and prepare for a growing 
active vocabulary. 

The children's writing should reflect a 
greater sense of audience. Their work will 
relate their experiences, aspirations, feelings 
and ideas in a variety of ways. Structure and 
content will be progressively more complex. 

All children develop at different rates. In 
the elementary grades they are getting 
physically stronger and heading into puberty. 
Their attention span is lengthening but is still 
limited. 

2.2 THE NATURE OF LANGUAGE 
AND LANGUAGE LEARNING 

An understanding of the nature of language 
learning is crucial to children's cognitive and 
linguistic development. The fo llowing is a 
summary of the most important features of 
language and language learning: 
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• Language is symbolic. Only humans have 
the capacity to use symbols to stand for 
ideas. Language symbolizes, either orally, 
written, or in thought. Language learning 
is intimately connected with thought. 

• Language is composed of a variety of 
elements. Phonology refers to the sound 
system of a language; syntax refers to the 
order in which words are put together to 
express meaning; semantics refers to the 
meaning ofwords and groups of words. 
Pragmatics refers to the particular context 
in which language occurs. All four 
elements must be intact and available for 
comprehension to occur. 

• Children learn the elements of language 
by interacting with others and discovering 
what language is, how it works, and what 
it is used for. 

• Language is social and collaborative. 
Language learning thrives best in social 
situations in which communication is 
encouraged and thoughts and feelings are 
respected and valued. 

• Language is functional. Children use 
language for many purposes; they know 
what language is because they know what 
language does. Children do not learn 
language and then learn to use it. They 
learn language by using it. 

• Language is a tool for learning, not just a 
system of communicating what one 
already knows. In the various curriculum 
areas, children listen, speak, write and 
read with others who share their interests 
0 0 

m new expenences. 
• Language is shaped by family, 

community, region, country and culture. 
There are many varieties of speech, called 
dialects. Every language, including 
English, is a family of dialects. In school, 
dialects must be accepted and used as the 
basis for the teaching/learning process. 



I 
I r 
I 
I 
I 
I 
I 
I 

It 
I 
I 
I 
I 
I 
I 
I , 
I 

2.3 SECOND LANGUAGE LEARNING 
AND THE ELEMENTARY CHILD 

To be successful language learners, children 
need to view themselves positively. They 
must be motivated to receive the infmmation 
provided them Effective teachers use a 
variety of teaching methods to respond to all 
students. 

In any group, teachers are faced with a 
variety of learning styles which often require 
a diversity of teaching approaches. There are 
the auditory learners who learn best through 
listening to the teacher or to recorded 
materials. There are the visual learners who 
need the support of pictures, images and 
words written down in order to fully 
understand instruction. Others are tactile 
learners who understand best when they can 
manipulate objects, do jigsaw puzzles, or play 
games with dice or cards. There is the 
kinesthetic learner who responds well to 
learning when there is movement such as 
drama, mime or dance. Most children exhibit 
a combination of learning styles . Effective 
teachers respond with a combination of 
teaching methods. 

A non-threatening environment is 
essential for second-language learners who 
must understand what is being said, be 
encouraged to take risks and speak freely. A 
good language model is essential. 

It seems that even after six or seven years, 
French immersion students lack the precision 
and fluency of the native speaker. This is due 
at least in part to the lack of French outside 
the classroom. (McLaughlin, 1985) 

According to Rubin (1985), good language 
learners exhibit the following characteristics: 

1. They are willing to guess - Teachers can 

7 

encourage students to guess intelligently 
by showing them how to base their 
guesses upon specific information such as 
a clue in a grammatical structure, in a 
lexical item or in a non-verbal context. 
Many slow language learners are not 
aware that guessing, when based upon 
specifics, is a good learning strategy. 

2. They have strong motivation to 
communicate- Since students seem to 
enjoy talking about themselves and their 
own experiences, teachers can motivate 
students through personalized instruction 
by (a) using the students themselves as 
examples to illustrate points of vocabulary 
and structure, (b) using various 
questioning techniques to elicit 
personalized answers, (c) letting students 
create their own examples to illustrate a 
particular aspect of vocabulary, and (d) 
creating situations for spontaneous 
interaction (Reiss, 1985). 

3. They are often not inhibited- Teachers 
can engage students in meaningful, 
purposeful, real-life activities in a 
favourable classroom climate with the 
intent of encouraging risk-taking. 
Mistakes are inevitable during the process 
of learning to communicate. 

4. They are prepared to attend to form or 
to look for patterns in language­
Teachers can point out fonn and make 
students aware of patterns as well as 
encourage students to monitor each others' 
speech and seek correction from each 
other. 

5. They practise - They seek opportunities 
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to use the language. In addition to 
establishing the kind of classroom climate 
in which students are eager to speak and 
are motivated by personalized and creative 
activities, teachers can facilitate 
communication in the classroom by 
engaging students in activities where they 
have to: 
- establish a social relationship (phone 

calls, class visits, interviews); 
- seek and give information (interviews, 

research projects, presentations); 
- express reaction (opinion poll re: school 

event); 
- leam to do something (follow a recipe, 

task cards); 
- talk themselves out of trouble, persuade, 

discourage or entertain others (drama, 
role-playing). 

6. They monitor their own speech and 
that of others - Teachers can encourage 
this strategy by allowing students to play a 
greater role in class conununication 
through group work, peer correction, 
learning centers, etc. Maximum student 
talk is desired. 

7. They attend to meaning - Teachers can 
engage students in activities requiring the 
search for meaning rather than for 
grammatical components. 

Marrie and Netten ( 1991) rep01ted that 

the analysis (of Communication 
strategies) concluded effective 
communicators used virtually all of 
the identified communication 
strategies, but used more 
achievement than reduction 
strategies. Less effective 
communicators used fewer of the 
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communication strategies in general 
and tended to use achievement and 
reduction strategies to 
approximately the same degree. 

They conclude the article by stating: 

Furthennore, if it were 
demonstrated that use of 
achievement strategies could be 
taught in the classroom, young EFI 
learners might be assisted in 
improving their communication 
skills, and perhaps ultimately, 
general achievement. 

2.4 RESPONDING TO THE NEEDS OF 
THE ELEMENTARY FRENCH 
IMMERSION CHILD 

In the Elementary grades, English becomes 
the dominant language as students' English 
Language Arts skills surpass those in French. 
Teachers therefore encourage children to 
continue learning French as well as English. 

While it is easier to teach to the class as a 
whole, teachers must realize that each child 
has different needs. For example, when 
teachers have a frustrated child, they must ask 
which skills are causing the difficulty in order 
to determine the most appropriate solutions. 

Since children need to leam visually as 
well as orally, the classroom should exhibit 
visual aids. Pictures, written words and 
authentic materials should be visible. For 
reinforcement, a summary of what is said in 
class can be written on the chalkboard or 
posted on flipchart paper. 

We also have exceptional children who 
may benefit from activities that surpass grade 
level expectations. Leaming centers can play 
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an important role in providing such students 
with appropriate challenges. For further 
infom1ation refer to Section 3.5. 

9 
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3.1 CREATING AN ACTIVITY­
ORIENTED, STUDENT­
CENTERED CLASSROOM 

Elementary children in a rich and 
stimulating environment are in a favourable 
position for learning. A good learning 
environment is crucial to a child's cognitive, 
physical, social and emotional growth. 
Children want to attend a school where they 
are appreciated and where they are given 
opportunities to interact with one another, 
with the teacher and with learning materials. 
Children require a rich learning 
environment with a high achievement 
orientation where learning is fun. 

It is of utmost importance to create a 
rich, stimulating learning environn1ent for 
students. Section 3.7 provides details for 
consideration. 

3.2 THE FRENCH IMMERSION 
TEACHER 

A guide on the side rather than a 
sage on the stage. 

Tlus statement describes the role of the 
teacher in today's school. With changing 
educational methodology, educators have 
been challenged to re-evaluate their position 
vis-a-vis students and the implementation of 
curriculum. 

Good teachers have fundamental 
characteristics, such as empathy, patience, 
understanding and inventiveness. In 
addition, effective French immersion 
teachers: 

10 

• possess high-level fluency in the French 
language to provide a good linguistic 
model for students (the French language is 
used at all times in all situations); 

• possess the ability to communicate in 
English orally and in writing (frequent 
conununication with parents is essential); 

• have a knowledge of French culture; 
• understand the conditions unique to 

immersion type instruction; 
• understand the language acquisition 

process (the manner in which language is 
learned and assimilated); 

• are conscious of students' self-image and 
respect different learning styles; 

• provide meaningful activities which are 
significant and stimulating for the student; 

• adapt their oral expression, course content 
and methods to students; 

• understand that course content is as 
important as second language learning; 

• are facilitators of learning; 
• observe students to pin-point their 

interests; 
• create situations where thoughts and ideas 

are exchanged and valued; 
• provide opportunities for students to 

practise, observe, analyze and evaluate 
communication skills; 

• are animators (the classroom is the place 
where students must li ve French language 
and culture.); 

• encourage students to speak and to respect 
the opinions of others; 

• demonstrate classroom activities (e.g. 
silent reading, journal writing, dictionary 
use); 

• encourage and always relate to students in 
a positive manner; 

• are friendly and dynamic; 
• attend to students' personal needs as well 
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as to program content. 

KNOWLEDGE 

Mastery of both 
Language written and spoken 

French 

Knowledge of 
Culture Frenchlfrancophone 

culture in Canada and 
elsewhere 

Theories of second 
Learning language learning in 

functional context 

General and language 
Teaching teaching strategies 

3.3 ORGANIZING FOR 
INSTRUCTION 

Children Learning (1990) outlines three 
types of instruction: 

• teacher-directed instruction; 
• teacher-supervised instruction; 
• teacher-guided instruction (minimal 

involvement of teacher). 

Teacher-directed instruction. Many 
objectives in the elementary curriculum 
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Roinsol (1989) outlines a profile of 
language teachers which applies to French . . 
nnmers10n. 

ABILITY PROFESSIONAL 
DEVELOPMENT 

Communicative Regular up-grading 
Approach - use of necessary for non-
spoken language in francophones 
class 

Use of pedagogical Positive attitude-
resources - print and seeks contact with 
audio-visual French/Francophone 

cultures 

Adaptation of 
teaching style to A vails of all learning 
different students and situations 
situations 

French second • Awareness of 
language teaching current research 
methodologies • Continual 

adaptation 

require direct teaching. Typical teacher­
directed activities are: 

• teaching a concept/skill in a specific 
cwTiculum area; 

• leading a discussion; 
• reading a story /poem; 
• giving a demonstration; 
• developing an experience chart; 
• learning a song/game; 
• asking questions. 
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Teacher-supervised instruction. In teacher­
supervised instruction, children work with 
teacher supervision on a variety oftasks: 

• teaching a concept/skill; 
• writing a story (conferring with the 

teacher); 
• reading a book; 
• creative art/drama; 
• small group discussions; 
• learning center activities. 

Teacher-guided instruction. Elementary 
children can be engaged in activities on a 
regular basis in which the teacher is 
minimally involved. These activities include: 

• working at a listening station; 
• silent reading; 
• journal writing; 
• learning centres on some occasions; 
• small group discussions; 
• cooperative mtldrama. 

During all types of instruction, there is 
on-going teacher-child and child-child 
interaction. 

The classroom should be set up to 
facilitate a variety of types of instruction. 
Seating should be arranged to encourage 
interaction between students as well as with 
the teacher. The arrangement of desks should 
be flexible so that changes in grouping may 
be made quickly and efficiently. Small 
clusters are ideal to make the best use of 
classroom space. 

The teacher should be able to see students 
at all times, and no work areas should be 
hidden from view. 
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3.4 PLANNING AND TIMETABLING 

Advance planning is important to ensure the 
efficient use of classroom time and the 
attainment of program objectives. Although 
it need not be elaborate, a yearly planning 
schedule is indispensable. It provides the 
teacher with an overview of the year's work 
and a chance to plan subject area integration. 
For example, in Grade 5, at Christmas, "Noel 
d'autrefois" in the text Mots endimanches 
could be coupled with "Grandparents' Days" 
in Social Studies. As well, if resource 
persons are available, traditional 
Newfoundland dancing could be incorporated 
into the Physical Education program. 

Monthly planning provides the teacher 
with a more specific outline of what is to be 
accomplished and it is in this process that the 
details of subject area integration are worked 
out. 

Annual, monthly, weekly, and daily 
planning are essential to an effective 
program. Use of provincial curriculum 
guides for the various subject areas is 
imperative in this process. Time allocations 
for all levels of the French immersion 
program are set out in the Program of 
Studies. 

3.5 LEARNING CENTRES 

Learning Centres serve two important 
functions in a classroom: 

1. They allow teachers to work regularly 
with small groups of students to: 
- introduce new concepts; 
- reinforce or extend concepts; 
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- provide remedial work on specific 
concepts; 

- conduct conferences; 
- evaluate achievement of cun-iculum 

objectives. 

2. They provide opportunities for students to 
work co-operatively or independently, 
thus promoting self-directed learning. 

Learning Centres are areas of the 
classroom devoted to specific activities or 
boxes of materials for students to work with 
at their desks or elsewhere. These activities 
provide concrete, hands-on experiences 
related to various objectives of the 
cun-iculum. Appendix A suggests a list of 
centres. 

It is recommended that teachers maintain a 
few pennanent centres, alternated every 
month or so with several that are new, in 
order to give students a chance to familiarize 
themselves tlu·oughly with the process, and to 
keep their interest. 

Evaluation is an on-going process during 
learning centre activities. The teacher has 
opportunities to evaluate student learning 
daily when working with smaller groups 
(one-half or one-third of a class). It is also 
necessary for the teacher to monitor students 
who are working independently. This should 
be done during transition time. When 
observing students working independently, 
the teacher should consider the following: 

• Is the child completing the task at the 
centre? 

• Is the child workjng at his/her ability 
level? 

• Is the child progressing in skill 
development? 

• Is the child working cooperatively with 
others, or does group membership need to 
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be changed? 
• Is the child following the established 

routines at the centre? 
• Is the child using French for interaction at 

the centre? 
• Does the child have appropriate French 

vocabulary and structures to function 
successfully at the centre? 

Follow-up discussion and sharing time are 
extremely important after Learning Centre 
activities are completed. Follow-up is an 
integral part of the activity, and can take a 
variety of fon-ns. Time spent in infonnal 
discussion and sharing of ideas and 
experiences reinforces language, and children 
develop a deeper understanding of concepts 
and skills. Recording information or fmdings 
on experience charts is an effective technique 
in follow-up activities. Time should also be 
allotted to allow children to question one 
another, and to compare and discuss their 
expenences. 

3.6 COMMUNICATIVE 
COMPETENCE AND LANGUAGE 
DEVELOPMENT 

To develop student communicative 
competence, teachers must work on three 
levels: 

• discourse competence; 
• grammatical competence; 
• sociolinguistic competence. 

Discourse competence is the ability to 
recognize and produce coherent and cohesive 
text. 

Grammatical competence is the ability to 
follow the rules of morphology and syntax. 

Sociolinguistic competence is the ability to 
recognize and produce socially appropriate 
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language within a given sociocultural context. 

According to Swain ( 1985), immersion 
students develop a level of a discourse 
competence comparable to native speakers. 
They fa ll short, however, in the areas of 
grammatical and sociolinguistic competence. 
Swain suggests the reason for this may be a 
lack of opportunity on the part of the students 
to produce language in authentic situations. 
While students receive a great deal of input 
through reading and listening to develop their 
discourse skills, they do not use the language 
enough to develop native-like output. 

Often, in the itmnersion classroom, 
emphasis is p laced on the message and not on 
the fonn. Students therefore develop 
strategies of communication which are not 
necessarily effective in producing language 
that is grammatically correct. The same is 
true of the sociolinguistic aspect of the 
language. Students use a very familiar 
register of language, and are often not 
required to use more fonnal registers. Thus, 
there is a distinct difference between the 
perfonnance of immersion students and 
native speakers. At the Primary level, actual 
communication is the main aim of instruction 
and fom1 is not always monitored. At the 
Elementary level, teachers should encourage 
and challenge students to become more and 
more precise in their language use. 
Verification of comprehension and usage 
with all students is an important strategy at all 
stages of curriculum delivery (introduction, 
learning, and follow up) to ensw·e appropriate 
feedback on an ongoing basis. More detai ls 
are provided in ensuing Chapters. Giving 
students more opportunities to communicate 
(see Section 4.4 on grouping), and providing 
them with proper gratmnatical and 
sociolinguistic structures should lead to 
improvement in student output. Requiring 
students to use "vous" for example, is a way 
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to reinforce that verb form. Simulations 
where students must use different registers 
can afford appropriate opportunities in this 
regard. 

Teachers must involve students in the use 
of language registers through a variety of 
authentic or authenticated texts, films, audio 
tapes, etc., and provide them with 
opportunities to use them. This is in keeping 
with the whole language notion that a child 
must experience language from a variety of 
sources and be provided with many 
opportunities to use it. 

3.7 CREATING A FRENCH 
AMBIANCE 

The most essential condition for the success 
of an immersion program is the existence of a 
French atmosphere in the school where it is 
offered. No opp01tunity to use the French 
language should be missed. (Saskatchewan 
Education, 1987) 

To achieve maximum effectiveness in an 
immersion program, every effort should be 
made to create a French ambiance in the 
entire school - not just within the confines of 
the classroom. Labelling items in the 
hallways, translating poster captions and 
making announcements in French are 
important ways of doing this. These 
activities constitute more than just a "frill". 
They are essential if students are to derive 
maximum benefit from their in1mersion 
school day before returning to their homes. 

Responsibility for creating a French 
environment lies with both the French 
immersion teachers and the school 
administration. Time should be set aside at 
the beginning of each year to 
systematically plan the school's course of 
action for creating a French ambiance. 
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Useful activities to help create a French 
ambiance include: 

• French music over the PA system at recess 
and lunch time; 

• Visits by French theatre or music groups; 
• Visits by francophones; 
• French bulletin board displays; 
• Student broadcasts/announcements in 

French; 
• Singing of '0 Canada' in French in 

assemblies or on the PA system; 
• Mini French week; 
• Sharing between classes (e.g. plays, 

concerts); 
• Preparation of French meals; 
• School-wide celebration of French 

holidays/events; 
• Exchanges with francophone children via 

letters, video-tapes, cassette tapes, phone 
calls or visits. 

Community contacts helpful in bringing 
more French into the school include the 
fo llowing who are able to relate to students: 

• the local francophone association; 
• francophones in the community; 
• college/university staffmembers: French 

Department, Faculty ofEducation (French 
Methodology Section); 

• federal government agencies. 

3.8 INTEGRATION OF CULTURAL 
CONCEPTS 

I do not want my house to be walled in on 
all sides and my windows to be stuffed, I 
want the cultures of all lands to be blown 
about my home as freely as possible. But I 
refuse to be blown off my f eet by any . 
(Mahatma Gandhi) 

The Report of the Policy Advisory 
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Committee on French Programs ( 1986) 
recognized the value of culture as a goal 
when it stated, " pupils should be able to 
understand and appreciate the emotional 
attitudes and commonly held values of 
members of both official language 
communities". (p.38) 

Stephen Carey ( 1984 ), addresses the issue 
of cultural awareness. He states: 

If indeed a cultural understanding and 
sense of empathy for different value 
systems is an important goal of 
immersion programs, far more effort 
will have to be directed to promoting 
the culture ofthe other linguistic 
community and to providing 
opportunities for these students to 
further their access to and their 
appreciation of the francophone 
culture. (p.248) 

Although this guide is concerned with 
acquisition of French and appreciation of 
French culture, we must recognize that 
Canada is a multicultural nation. The 
immersion experience highlights the 
importance of all cultures. There are sound 
pedagogical reasons for including cultural 
components in the elementarycurriculum. 
These include fostering a climate of 
understanding and tolerance in schools and 
society, increasing student interest in second 
language learning, and providing relevant, 
interesting language programs. 

Culture, an integral component in the 
Elementary grades, includes all aspects of 
francophone lifestyle: customs, holidays, 
dress, laws, government, gestures, humour 
and idiomatic expressions. It helps to 
identify both differences and commonalities 
among different groups. 








































































































































































































































































































































































